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Increasing the Awareness of Post-High School Options for 8th-Grade IEP Students
Introduction
There is often a lack of awareness of post-high school career and educational options for
Individualized Education Program (IEP) students in middle school. Given that IEP students may
not be on a college-prep track, may have an alternative educational pathway, or may not have the
skills to be successful in a four-year university, they would benefit from knowing other post-high
school career pathways than just a four-year university. By not having this information IEP
students are disadvantaged when entering the workforce (Chen & Chan, 2014). To address this
problem, I have created an interactive 2-day program for 8th-grade IEP students at Iron Horse
Middle School in San Ramon, California.
Needs Statement
Often, middle school students, especially those in the Individualized Education Program
(IEP),  are unaware of career and educational options other than attending a four-year university.
IEP students often face special difficulties in determining their career and educational futures
because of the academic struggles they encounter. They grapple with their self-perception of
their abilities, their self-efficacy (Klassen & Lynch, 2007). Individuals with learning disabilities
tend to have less education and occupational opportunity (Rojewski, 1999). When they are given
career and post-secondary education options, it is often presented in a manner that is not
beneficial to them (Cummings, R., Maddux, C.D., & Casey, J. 2000 as cited in Chen & Chan,
2014).  Their low self-efficacy, lack of statistical success, and the ineffective presentation styles
causes difficulties for adolescents to determine their educational and career futures.
Self-efficacy is one’s own judgment of how successfully they can complete a task or
behavior (Bandura, A. 1977 as cited in Panagos & DuBois, 1999). A student needs an accurate
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self-efficacy so they can evaluate their abilities and goals, and a student’s level of self-efficacy is
one of the strongest predictors of academic motivation (Pajares, F. 1996 as cited in Klassen &
Lynch, 2007). In a focus group style interview with students with learning disabilities,
participants were asked if they felt that there was a confidence difference between themselves
and their peers, and most of the participants said that they thought there is a significant difference
with their peers being more confident (Klassen & Lynch, 2007). This feeling of inadequacy in
these individuals would be reflected in their self-efficacy causing them to refrain from more
complicated opportunities.
Students who are part of IEP compared to general education students are
underrepresented in colleges and universities and are 50% less likely to go to postsecondary
education (Wagner, M., Newman, L.,Cameto, R., Garza, N., & Levine, P. 2005 as cited in Chen
& Chan, 2014). Later on, people with learning disabilities are also more likely to receive welfare
benefits, be unemployed, and serve in correctional institutions (Blackorby, J., & Wagner, M. as
cited in Chen & Chan, 2014). Only 40% of learning disabled individuals are employed two years
after high school, and when they are, they have lower wages, fewer benefits (Murray, C.,
Goldstein, D.E., Nourse, S., & Edgar, E. 2000 as cited in Chen & Chan, 2014), less likely to have
advancement opportunities, and more likely to hold entry-level jobs (Rojewski, J.W., Lee, I.H.,
Gregg, N., & Gimici, S. 2012 as cited in Chen & Chan, 2014). According to Murray, C.,
Goldstein, D.E., Nourse, S., & Edgar, E. (2000), students with learning disabilities were four
times less likely to attend any four-year college or university than their non-learning disabled
peers (as cited in Kortering, Barziel, and McClannon 2008). However, they were more likely to
obtain job training or attend a two-year college (Murray, C., Goldstein, D.E., Nourse, S., &
Edgar, E. (2000) as cited in Kortering et al., 2008). Since so much is already stacked up against
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these individuals, the opportunity to offer assistance that can last through the rest of their
education and career is vital. This program is a way to reach adolescents at a pivotal time in their
development to help educate them on opportunities for their future.
Students with learning disabilities also face difficulties in career exploration (Lusk &
Cook, 2009). During adolescence, individuals start to become aware of their strengths,
weaknesses, and interests which could lead them to careers that would suit them (Lusk & Cook,
2009). While in school, these students have less opportunities to explore classes for careers they
are interested in because they are in academic support classes (Luzzo, D.A. 2000 as cited in Lusk
& Cook, 2009). With the limited time they have to explore career options much of the
information that is given to them is delivered through written text or in classes that may be
difficult for these students to understand and remember due to their processing difficulties
(Cummings, R., Maddux, C.D., & Casey, J. 2000 as cited in Chen & Chan, 2014). This lack of
accommodations in the curriculum can cause IEP students to understand what career and
education options they have and how to navigate them.
The challenges that IEP students face in career development include self-efficacy, having
limited job opportunities, and less exposure to career and college-oriented curriculum. To
address these needs, I have made an interactive program for 8th-grade IEP students presenting
alternatives to a four-year university education for eighth-graders at Iron Horse Middle School,
in San Ramon, California.
Theory
Erik Erikson’s theory examines how people develop over time, it includes eight stages
across the lifespan, and each one has a crisis that needs to be addressed to successfully move
forward to the next stage. During adolescence, ages 12 to 18, identity vs. role confusion is the
INCREASING AWARENESS OF POST-HIGH SCHOOL OPTIONS 5
stage in which individuals will work to find a sense of personal identity (Erikson, 1950).
Adolescence is the period when forming an identity can be influenced by the people and things
around: friends, family, media, and teachers (Cherry 2019). In addition to the social influences,
adolescents integrate their learned skills and natural abilities to move towards presented
opportunities (Erikson, 1950). Not developing an identity can lead to role confusion, causing an
individual to be unsure of who they truly are or what they really want in life (Cherry 2019).
Offering career and education choices that are more attainable may reduce the struggle
individuals have with self-worth and identity. Knowing this I am preparing an interactive
program to offer 8th-grade IEP students information about a variety of post-high school options
for career and education. Erikson’s theory explains that changes take place during adolescence
and what can influence those changes. Since adolescents are searching for an identity they could
be visualizing different careers they could be interested in pursuing. This program would help
them see different options and give them ideas on what could suit them well.
Consideration of Diversity
My project will be taking place in an 8th grade Individualized Education Program (IEP)
class at Iron Horse Middle School in San Ramon, California. The demographics of the class
should be expected to reflect that of the rest of the school population. There are 39.8% Asian
America, 32.1% White, 12.2% Hispanic or Latino, 9.4% two or more races, 4% Filipino, 2.2%
Black and African American, 0.1% American Indian and Alaskan Native, and 0.1% Native
Hawaiian and Pacific Islander (Ball, 2020). Since the target audience is 8th-grade IEP students,
they are not reflective of the larger student population since they have IEPs. This Capstone
program is designed for students who are enrolled in IEPs and specific to the needs of that group.
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The larger population of students might benefit from the program. The presentation will also be
in English, so the participants are limited to those that are proficient in English.
Learning Outcomes
By the end of the project, participants will be able to:
1. Indicate three of the eight career pathways other than a 4-year college degree.
Measured by a worksheet.
2. Classify careers by the pathways discussed.
Measured by student responses added to a whiteboard.
3. Indicate a pathway for a desired career.
Measured by a career plan worksheet.
Method
Day 1
I plan to begin by telling the students who I am, my personal experience with the school
and the Individualized Education Program (IEP), and why I am presenting a program. I would
verbally explain that there are eight different career and education options other than a 4-year
college and I will refer to these options as pathways. After that, I will list and describe the
pathways, which are community college, career and technical school, arts and entertainment,
apprenticeship, volunteer, entrepreneurship, military, and straight to work. Next, I will give two
to three examples of careers per pathway. Then I will ask the students to give some careers and I
will make a list of them on the whiteboard. After that as a group we would categorize the careers
into which pathway they fit. This would, hopefully, encourage discussion and get everyone
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involved. Next I will hand out a worksheet in which they will write down four different
pathways and one career per pathway. See Appendix A. I will collect the worksheet and open up
a questions and answer period. Next I will hand out a brochure I created which includes the
pathways, a brief description of each, and some resources. See Appendix B. I will end the day by
asking them to think about jobs they could be interested in for an activity that will happen the
next day. The whole day will take 60 minutes.
Day 2
On the second day, I will give a refresh on the previous day’s content. After that I will
pass out a career plan worksheet. See Appendix C. I will explain the career plan worksheet and
how it is useful in evaluating many aspects of their prefered job. Next I will have them get a
laptop from the cart that the school provides. I will give them time to fill out the worksheet for
one job interest and do any research needed on the laptop. After they complete the worksheet I
will collect it to look over it and give them to the teacher along with the day one worksheet and a
picture of the compiled list from the whiteboard to be given back to the students to have as a
resource. Next, I open for a questions and answer period. Then, I will reinforce that there are
many options and they should continue to think about career and education pathways. I will hand
out a pen and a notebook with a sticker of the eight pathways on the cover. See Appendix D. The
whole day will take 60 minutes.
Results
Due to COVID-19, the actual project was unable to be completed.
Discussion
Due to COVID-19, the actual project was unable to be completed.
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